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PREFACE TO THE REVISED EDITION

This is a revision of a 1972 publication, Selecting In-
structional Materials for Purchase: Procedural Guidelines. - It
was the work of a Joint Committee of the National Educa-
tion Association and the Association of American Publishers.
The Committee was organized in 1959 to stimulate coopera-
tive action by publishers and educators for the improvement
and effective use of instructional materials in print and non-
print. Earlicr publications of this committee were: Guidelines
for Textbook Selection (1963, revised 1967) and Guidelines
for an .ldequate Investment - in Instructional Materials

(1967).

The Joint Committee no longer exists as an operating
uhit, but the educational publishers and educators are con-
tinuing to cooperate through channels provided by the Na-
tional Education Association and the School Division of the
Association of American Publishers. Both have a continuing
interest in the creation of high quality instructional materials

- and in assuring that they reach the students and classrooms

of America in adequate quantities, at the right time, and at
the right.price. The process of selection plays an important
part in achieving their objectives. Because of the constantly
changing social and educational scene, the selection process
requires constant review and adaptation to new fuctors and
requirements. For that reason, interested publishers and edu-
cators have reviewed the earlier publication and have revised
it where necessary to keep it current.

Since 1972 the economy of the country (indeed, of the
world) and social and educational forces have thrown into
e€ven greater prominence the economic restrictions on school
programs and the role assigned to educational materials by
those groups who scek, cach in its own way, to improve
education. Nothing which appeared in the earlier edition
basically needed to 'be changed since its purpose was to
present fundamentals which hold true under almost any set
of circumstances. The milien of socicty has changed, how-
ever, and in revision an attempt has been made to point out
the implications of such changes as they relate to the selec-
tion of educational materials.
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This book still is not a handbook of specific criteria for
evaluating materials in specific subject areas. Representative
publications for that purpose are indicated in the bibliogra-
phies. Tt is hoped, however, that the emphasis herein on pro-
cess will be a constant help to those responsible for the selec-
tion of educational materials.
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INTRODUCTION

When a large number of people are involved An a task
that has important implications for students, teachers, and
the community, it is imperative that the work be carried on
in an orderly, professionally responsible manner.

The kinds of instructional materials selected and pur-
chased by American schools greatly affect curricula, ways of
teaching, and student motivation and achievement. These, in
turn, affect public attitudes toward the schools. More and
more people, lay as well as professional, are becoming con-
cerned and involved with the selection of instructional mate-
rials.

The purposé of this book is to chart procedures for the
sclection and purchase of instructional materials and related
services for the public schools of the United States. It is
addressed to school board members and administrators, who,
of course, have legal responsibility for educational expendi-
tures; to teachers, who must understand the materials and
how to use them, and whose students are most directly
affected by the inaterials selected; and to curriculum
specialists, librarians, media specialists, and other experts
whose counsel is invaluable during the deliberations and at
decision points in the selection process. Parents, citizens, and
students who participate in selection will also find helpful
suggestions here. -

Scope

In undertaking this study, the Joint Commitice set a
limitation on its scope, deciding to concentrate on the pro-
cess of selection for purchase and on steps cducators should
follow to bring the process to a fruitful conclusion. Local
selection committees should, of course, be provided witk
adequate instruments to assess the materials in which they
have an interest. But the Joint Committee decided that de-
tailed criteria for-judging or evaluating textbooks or other
instructional materials are not within the purview of this doc-
ument. Specific criteria for evaluating materials in nearly all

9
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subject matter areas and media formats have been devcloped
by local and state school systems and by professional organi-
zations concerned with the teaching of - English, science,
social studies, and other disciplines.” Such criteria are also
being developed by other groups interested in different as-
pects of selection.

Definition

At this point a definition is essential. As used in this

- document, “instructional materials” include textbooks, sup-

plementary books, workbooks, pzperbacks, pamphlets, pro-
gramed instructional systems, anthologies, dictionaries, en-
cyclopedias, reference works, tests, classroom periodicals,
newspapers, filmstrips, 8mm and 16mm films, audio and
video tapes, records and cassettes, slides, transparencies,
¢lobes, Kits of realia, manipulative objects, learning games, and
graphic items such as cards, posters, maps, and photographs.
Excluded from the definition are library books and supplics @
and equipment.

19
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CHANGING CONMITIONS AFFECTING SELECTION

The decision to introduce a new textbeok, or to aban-
don an old one, has long been a common occurrence in
American public schools. Because of its roatme nature in the
past, textbook sclection usually intziested only those rela-
tively few who took part in the process.

Today, selection and adoption of new instructional ma-
terials can be front-page news. A new reading system or a
new mathematics serics may get national attention. On the
district level, selection of a series of texts, or films, may be of
decp interest to civil rights advocates, religious leaders, liber-

" als, or conservatives. It may affect relations between various

racial, religious, and ethnic groups. It may bring public satis-
faction and support, or plunge a community into debate and
conflict. :

There is always the fundamental question of whether
educational materials should be the réflection of what socicty
wants to perpetuate of itself in its schools or whether they
should be in the vanguard of forces leading to social change.
Publishers tend to follow the former course. Even though the
McGuffey Readers in their day had a great influence morally
and aesthetically, they were simply a reflection of how the
society of that pericd saw itself.

Even in the past, and more so with increasing frequency
today, critics of certain aspects of the education system and,
indeed, of other parts of society, have found educational
materials convenient and tangible objects by which to char-
acterizz their criticisms.

Selection of instructional materials today must be an
open process including the participation of students, parents,
teachers, and administrators, for it involves professional, bud-
getary, and human relations complexities.

11
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Having the most significant bearing upon the selection
process are seven recent developments: '

1.

The struggle of minority groups toward new status
in American life—and the beginnings of new ap-
preciation for the value of pluralism.

. The demonstrations of strength by parents and stu-
dents who want to change schools and programs

and to introduce new ideas and new content into
education. ’

The growing power of teachers and their deter-
mination to take on major educational roles-. in-
cluding, in many instances, selection of the mat.ri-
als they use in the classrooms.

The slow but persistent move toward individual-
1Zing instruction to meet the differing interests,

-needs, and learning styles of cach student.

The rapid development of new families and genera-
tions of teaching tools made necessary by the ever-
changing curriculum, new insights into learning,
and the application of technology to teaching.

The emergence, us has periodically been the case in
the past, of groups that wan' to get back to funda-
mentals and basics in curriculum and content,

The rapid change in recent years of the position of
women in society—and the resulting attitudes
toward them and treatment of them.

Minority Power

Social changes profoundly affecting American education
have grown out of the struggle of minority populations to be
understood and appreciated—and to have access t» an educa-
tion that will serve their unique needs. In one phase of this
struggle, Bl:cks, Spanish-speaking persons, Jews, First
Americans, ard other racial and ethnic groups have organized

12
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to change or remove traditional curriculum, outdated text-
books, and trrelevant school activities. In another phase,
these same groups have pointed to their values, their cultures
and their literature as a precious heritage of a pluralistic
society.

The educational 1rebuilding demanded by minority
peoples and by new insights into human relations has pro-
duced some results zlready:

® “he most intensive and detailed revision of textual
materials ever undertaken by a free nation. This
revision has aimed to eliminate bias and misrepre-,
sentation and to include facts and concepts not
recognized before for their importance to racial
and ethnic understanding.

e Creation of new batteries of materials incor-
porating new data of concern and benefit to our
multicthnic population.

e Creation of standards and procedures secking to
assure the preparation and selection of matenals
that reflect the history, culture, pride, and needs of
all groups in our nation.

Hosts of Americans—including some who have legiti-

"mate grievances against the schools but remain dedicated. to

democratic education—are watching closely the way schools
are responding to the hopes and values of our ethnic and
racial groups. : "

Women Power

The concerted effort of women in recent years for prop-
er recogrition of their status and proper treatment of their
rights has led to action in many areas. In the field of educa-
tion, Titie IX of the Education Amendments of 1972, barring
sex bias in education, went into cffect July 21, 1975. 1t is
significant that this is the first federal law requiring not only
positive action to prevent sex bias, but also remedial action to

13
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overcome the effects of bias. These actions and pr%:ssures
have had a sudden and important impact on instructional and
educational materials. Publishers are even producing guide-
lines on the subject for authors and editors,

Parent and.Student Power .

Not just watching, but demanding accommodation and
change, from the public schools, are parents and the students
themselves.

Parents

Two contradictory trends are noticeable in the relations
of parents to the schools their children attend. On the one
nand are the apathy, loss of faith, and antagonism felt by
raany parents. These sentiments are exemplified by the re-
cent sharp drop in PTA membership, by persistent defeats of
bond issues in many parts of the country, and by the willing-
ness of some parents to explore the voucher system and per-
formance contracting for educational scrvices they believe
the schools fail to provide adequately or economically.

On the other hand is the continuing strong parental sup-
port for programs of special education, for the schooling of
very young children, and for better schooling of poor chil-
dren, Black children, and children of other minority groups.
Parent power in big cities has shut down substandard schools,
forced dismissals of teachers, and brought about the reorgani-
zation or decentralization of districts. Parents everywhere
have exhibited activism on questions of curriculum. When a
group of paren s finds a reason to disapprove of a textbook, a
library book, or even a spelling list, the chances for its surviv-
al are slight. At the same time, parents often fight for in-
creases in budget allocations for instructional matcerials.

Students
In many of today’s secondary schools, student initiative

is leading toward learning conditions that students themselves
deem appropriate. When such initiative fails to get what is

14
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wanted, student response may range from rational to irra-
tional, from appropriate to unsound. The dissatisfied or
bored student may drop out, take part in protests and riots,
or take the case to court. In recent years students have won
legal victories assuring them greater freedom of cxpression
and dress and the right to help determine policies for school
discipline, student government, and student press.

From the battles involving school policies and regula-
tions the student has emerged as a personality clothed with
civil and individual rights protected by the Constitution. We
thus have a new figure on the educational scene—a person not
only to be taught, directed, instructed, guided, and dis-
ciplined, but also to be respected and consulted in formula-
ting the conditions under which education is to be con-
ducted.

Student unrest should not be interpreted as a negative
movement. Schools have responded positively in a majority
of instances and have provided a wider choice of electives,
shorter courses, greater use of audio-visual and multi-sensory
imstructional materials, new subject matter as requested by
students, more student involvement in rules making and cur-
riculum decisions, and a wider range of instructional mate-
rials to which students can relate with meaning and interest.

Teacher Power

‘The men and women who teach in America’s classrooms
have gained a more decisive role in the selection of instruc-
tional materials. Teachers have new power not only for ad-
vancing their economic well-being but also for making deci-
sions on curriculum and instruction. Through organized
action and collective negotiations, teachers can apply their
influence to get sufficient books and other instructional ma-
terials for themselves and their students, to eliminate biased
or obsolete materials, and to acquire new types of teaching
and learning aids.

Factors other than those depending on the use of power
are afso giving teachers a leading role in the selection of in-

15



O

ERIC

Aruitoxt provided by Eic:

16

structional materials. One is that we now have a better
appreciation of the principle that workers should have a -
voice in choosing their own tools. As teachers become better
educated and acquire greater professional competence, they
insist on this prerogative, e .

Many teachers are also recaching for self-governance.
They want greater control of their profession and its func-
tions, including selection of materials. To this, those in au-
thority respond with a demand for accountability: “Become
accountable and you may govern yourself.” The tug-of-war
may go on for some time. But another principle applies here
with some force: “If teachers are to become accountable for
their instructional tasks, they have to take the main respon-
sibility for sclecting the*materials they are to use in the class-
room.” '

Individualized Instruction

Moves toward individualized instruction are taking place
in a setting that includes changing curricula, experimentation
with new modes of instruction, and a widening range of ma-
terials and media for use by student and teacher.

Facts, skills, and contcpts are battered by change and
withered by obsolescence. Factual data are in ever-increasing
supply, and specialists are hard put to sclect, organize, inter-
pret, and communicate the knowledge essential for the
young.

Rebuilding the Curriculum

Great movements (o reorganize mathematics, science,
and other major subjects are still under way. In fact, every
staple of the American curriculum, from art (o zoology, is
under reassessment. Specialists in most disciplines are habit-
ually unhappy with the quantity and quality of student learn-
ing. Conscequently, as they prepare new books and instruc-
tional systems, scholars and authors are continually deciding
anew what method of presentation is most appropriate, what
is to be left out, what is to be enlarged, and what is to be
given different emphasis.

16
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One result of the reconstruction of content is the crea-
tion of new baiteries of instructional materials. These prod-
ucts have their strengths and weaknesses, and' they ncarly
always present new challenges for the teacher and learner.
Which Yatteries, which series, and which programs to select
are persistent questions for administrators and faculty.

Mushrcoming Courszs

New o urses and content are piltzg up, over and above
the traditional programs of studies. Mnst recent and most
publicized are Black studies, sex education, drug abuse educa-
tion, environmental stadies, and urban problems. Also in de-
mand are courses in humanities, non-Western cultures, ocean-
ography, and career tvaining for the gge of the computer.
Without deprecating what students should know and be able
to do, educators also want to teach them how to manage
feelings and emotions. Affective education is producing new
types of instructional ‘materials and will require still more as
it moves toward fuller development, i

What is taught now, and what will be taught tomorrow,
in American schools is tied to the needs of the very young,
the young, the adolescent, the adult, and the aged. Just as

their needs appear to he limitless and ever changing, so does

the stream of courses of study.

Reaching the Individual

The movement to release individuals from formal re-
straints and give them freedom to learn can be seen.on both
the clementary and the high school levels. :

In the elementary school, the division of the school day
into specific time periods for specific subject-matter lessons is
fading, and flexible time patterns, independent study, tu-
torial instruction, and individual prescription of learning ex-
periences are becoming dominant, Pupils move from learning
task to learning task as casily as they move [rom one resource
corner to another. They may not realize when they ate study-
ing history or local government or ccology. They may turn to
several reference books and to a series of audio cassettes or

17
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film loops for information on a single topic. The movement
toward the open classroom may be slow or rapid, but its
underlying concept—frecing the student to work in an en-
vironment conducive to learning—is basic to good educational
practice. One condition that creates such an environment is
abundance of materials.

As long as the high school serves mainly as a college
preparatory institution, its curriculum has rigid require-
ments—four years of English, three years of mathematics,
two years of science, and so forth, Year-long courses are still
a major feature of secondary schools serving the formal aca-
demic nceds of students. But the American public’s view of
what high school education should be is changing. Our objec-
tives are becoming broader. Occupational * training is in-
creasingly in demand.

Students want and need short-term courses centering on
skills and subjects relevant to their lives. This is the impetus
that brings into being large numbers of semester courses,
quarter courses, and mini-courses. Traditional subject matter,
as well as new content, can fit into the new patterns. English,
mathematics, science, poetry, poverty in Americd, the auto-
mobile, and cooking are all appropriate topics for shorter
courses. The appeal of these courses is great, their spread
rapid, and their demands. on instructional resources immense.

A striving to reach the individual—or at least to avoid
mass instruction—is the basis of all the developments
sketched above, as well as of continuous progress plans, in-
dividually prescribed instruction, pupil contract plans, and
other approaches. Whatever the label, whatever the approach,
individualized instruction is characterized by a universal need
for farge and varied quantities of up-to-date instructional
materials for use by student and teacher.

New Teaching Tools
Today’s market is rich with a multiplicity of instrue-

tional materials from which educators can select those that
best meet the needs of students and teachers.

18
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Diversity of Tools

The textbook—basal and standard, single and in series—
remains the chief instrument for instruction in America’s
schools. Textbooks are so designed that for most courses
they contain the core content of a discipline or a subject
matter area, but they are frequently used in connection with
a host of. other teaching and learning tools. And more courses
each year are being organized around problems, with data
supplied from various nontext materials—printed and non-
printed.

Interlocking Media

"The” Committee’s definition of instructional materials
covers the individual student’s learning kit, the classroom col-
lection, and the other appropriate resources needed by the
classroom teacher. Publishers frequently combine these items
in a variety of ways to produce interlocking systems of multi-
sensory components. These systems also go into school
libraries and instructional media centers. The distance be-
tween the classroom and the library or media center is
steadily decreasing; teacher and student make use of instruc-
tional materials housed in both places.

Role of Publisher

The availability of materials for instruction in good sup-
ply and rich variety is largely due to. the industriousness of
the nation’s publishers and materials producers. Essentially
business entrepreneurs, they are closely allied with the educa-
tional community. Competent publishers, in cooperation
with competent educators, assess needs of students, analyze
learning theory, and appraise technological developments for
possible use in classrooms. They keep in touch with the
thinking and actions of the student, the rescarcher, the
scholar, the educational theorist, the inventor, the teacher,
and the school administrator.

The close collaboration of publishers with schools, col-
leges, and educational lezders has resulted not cnly in im-
proved textbooks during the past decade, but aiso in the
development of new generations of materials. Among these
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are multi-texts, multi-media instructional packages, software
for sophisticated electronic teaching systems, and measure-
ment devices for evaluation of student learning and instruc-
tional prescription. Aware of learning needs and instructional
trends, the publisher brings into the marketplace materials
designed to make the most of the different learning styles of
students; materials based on interdisciplinary concepts; mate-
rials seeking to promote ungradedness, individualized instruc-
tion, and independent study; materials using problem-solving,
inquiry, and concept-generating approaches; materials geared
to behavioral objectives; materials designed to be student-
oriented and relevant; and, finally, materials that ure boldly
traditional,

Major publishing ventures require large investments.
Substantial sums of money and considerable time are needed
Lo create a new series of texts or a multi-media system. Pub-
lishers frequently apply survival tests to publishing projects
before venturing toward production. They ask: Has there
emerged a new mode of learning or teaching, or have there
appeared new. nceds and problems, requiring the support of
instructional materials? How deep and lasting are these trends
and nceds? Can appropriate instructional materials be pro-
duced with the resources available? Will administrators and
teachers buy and use the new materials? '

These survival tests have eliminated countless proposed
publishing programs even though the programs could have
been marketed under innovative and space-uge labels. The
industry’s selection process helps. But the main responsibility
for selection remains with educators.

20



LEGAL AND ADMINISTRATIVE SETTING
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or prohibit the teaching of specifiea content, require
licensing and bonding of publishers, preclude the adoption of
important supplementary material, or restrict publishers to.
negotiations with state-level officials only. The states have no
monopoly on procedures that inhibit selection of suitable
instructional materials. Some of the larger cities have similar-

ly restrictive procedures.

An aspect of these restrictions which merits constant
study is the relationship between the procedures of selection
and the control of sources financing the purchase of educa-
tion materials. This applies equally to state, city, and local
adoption units.

Recommendation: Lducators, publishers, and inter-
ested citizens should make concerted efforts to eliminate
state laws and other state or local procedures that unduly
hamper the freedom of local professional selection commit-
tees in their choice of instructional materials.

School Board Policies

Written school board policies give the administration
and - faculty direction and authority in working out sound
selection procedures. In considering policy, a board has-a
wide choice of elements. It might wish to incorporate into its
policy statements such concepts as the following:

. Our district desires up-to-date, educationally valid
materials.

e  Materials must carry out curriculum and instruc-
tional gouls of the district.

o  Every student must. have access to an adequate sup-
ply of instructional materials.

° Materials must reflect the interests and nceds of
multi-cthnic enrollment and our pluralistic society.

e  An entire range of media, from print to electronics,
shall be used.

® Instructional matertals shall be under continuous
review and assessment.

22



F Teachers are the prime decision-makers in the
selection of instructional materials.

e  Views ol parents and students shall be iaken into
censideration.

®  Procedures for selection shall be under the supervi-
sion of the superintendent or the superintendent’s
designee,

e  Opportunities for review, appeal, and repeal of de-
cisions shall exist. o

i
®  The selection procéss shall be free from unreason-
able restraints,

Many more elements could be set down. But it is the
rature of sound school board policy to be cohcerned with
purpose, intent, and concept—and to leave the establishment
of instructional objectives and the formulation of scelection
rules to the administration and the teachers association.

Development of policy is a long process. New policy
statainents come ‘into being after study and discussion by -
staff, faculty, members of the public, and, at times, students.
Bourds often held public hearings on issues concemed with
instructional materials. More than one board meeting may
have to be held to consider the views of many individuals.
But in the end, the board has to approve a policy it believes
will advance the aims of the school district. Policy statements
should remain under continual review and should change in-
accordance with changing conditions.

Recommendation: Throughout the selection process,
those involved in it should consider the views of the school
board as represented in its written policies ~~t only for selec-
tion, but also for curriculum, instructic - services, text-
books, and instructional resources for teachers, students, and
libraries and/or media centers. -
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Negotiated Agreements

The negotiated agreement is now accepted as a standard
instrument guiding relations between boards of education
and organized teachers. It is usually concerned with more
than salary schedules and conditions of employment. Many
agreements have clauses dealing with curriculum, instruc-
tional materials, and other topics of professional concern.
These clauses are binding, assuring performance on the part
of both administration and faculty. ‘The negotiated agree-
ment, where desired, can be an action instrument in the inter-
est of sound selection procedures. It can reinforce the
policies of the board and its administrative procedures. It can
assure active participation of individual teachers und teacher
committees.

But cach proposal and counterproposal is subject to
long negotiations before acceptance. Decisions must be made
during negotiations on such questions as—

© Is selection of instructional materials to be an in-
tegral function of curriculum review and develop-
ment?

s Who may, or may not, initiate acrion toward
change or replacement of materials?

o How much authority should representatives of the
administration and representatives of teachers have
in the sclection process?

e  What should be the makeup of selection commit-
tees?

e Should relecased time or compensatory time be
given teachers working on selection committees
during the school year? If so, when should these
teachers be paid and how much?

e Must the board provide teachers with in-service or
consultant help in the utilizatton of new or innova-
tive-materials?
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Recommendation: Policy governing sclection of in-
structional materials is an acceptable topic for negotiation.
The give-and-take of negotiations can help clarify details of
the selection process and mobilize the interest and energies of
teachers for the task of providing instructional materials.

Role of School Administrators

Let us look at the present-day setting in which school
administrators function. Those who administer the nation’s
public school systems are charged, in theory, with influencing
goals and purposes, devising plans to achieve them, getting
and organizing the people to do the work, procuring re-
sources, and evaluating the effectiveness of the enterprise.

People in the commumity have a simpler concept. When
they usk of .the schools, “Who's in charge?”, they expect the
school exccutive to reply, “T am.”

Neither the theoretical nor the popular notion is accu-
rate. Even in_legal terms, ultimate responsibility for the pub-
lic schools is assigned to laity (boards of education). Adminis-
trative responsibility is assigned to .. diversity of professionals
(superintendents, principals, business officials). When the
superintendent, or any other person in administration, faces
the assigned responsibilities, it becomes immediately ap-
parent that many other forces, agencies, individuals, and in-
stitutions are in on the action. Thus, purposes may be in-
fluenced by the community, parents, and students. Personncl
and staff may be influenced by the decisions of teacher orga-
nization lcaders. Resources may be influenced not only by
fiscal authorities who control the money to buy the things
needed in schools, but also by the people who make and
market those things. Evaluation may be the function of test
makers or of national assessment programs.

So widespread and decentralized (and, some will say,
fractured) is school administration that only a small part of
the control remains with the administrative staff. Certainly,
no questioner is likely te insist on the answer, “I'm in
charge.” A more appropriate response might be, “We're in
charge.”
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That portion of control which remains v/ith administra-
tion may be all-important if the school executive uses it to
mobilize people, eacrgies, time, and resources for the educa-
tional enterprise. Sharing control then becomes a way of
maximizing it. But mobilizing the many forces needed to
support cducational programs requires vigorous leadership.

Sharing does not mean abdicating.

The process of selecting instructional materials illus-
trates this point. The school administrator will not do the job
all alone. Many people will be involved in selection. But the -
role of the administration will always be very near the center
of the process. Together, superintendent, centra! office staff,
principals, and teachers associations should cIn determine
the goals and procedures, designate the people, and allot the
resources and time needed for the work. The underlying rea-
son for shared leadership is that selection is no routine task.
It is a challenge requiring professional Judgment. But because
selection must be carried on within the framework of the
school organization, there must exist authority to guarantee
that the process will begin, continue, and come to a success-
ful conclusion.

The «imol superintendent must take a central role .
cither by in'tiiting action or by responding to the actions of
others. The administrator may become personally involved or
may delegate responsibility to others. But, the superinten-
dent’s authority, interest, continued concern, and availability
must be on the line.

Resources and Facilities

The selection committee will not be able to function
unless it has time, space, tools, and anthority. Very properly,
the selection committee will come to the administration for
the necessary means to do its job.

Time to work on selection will be an especially impor-
tant ingredient. Whether time should be donated by teachers,
paid for by the board, or compensated in some other way
may be a board policy, a negotiated provision, or an adminis-
trative ruling. But in the final analysis, the administration will
have to announce and back the decision.
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Similarly, the administration will see to it that the selec-
tion committee— '

Has authority to schedule meetings or subcomunit-
tee meetings.

Can arrange for visits or conferences.

" Has funds for travel when necessary.

Has funds snd authority to engage expert con-
sultants.

Has the means to complete its final recominenda-
tions.

Has clear channels for bringing recommendations
to superintendent or board for approval.

Recommendation: The superintendent and associates
must create the conditions under which the selection process
will move toward productive and conclusive results. it. is the

-adnunistration’s duty to provide a clear statement of what is

expected of the selection committee and to seelk adequate
financial, physical, and administrative resources for those in-
volved in selection tasks. The administration must also make
visible its interest and concern. Selection committees will do
their best work when they feel that school authorities know
and care about what they are doing.
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ORGANIZING FOR SELECTION

The selection committee is the key element in the
choosing of instructional materials. Its task is to find and
recommend resources that will implement educational, cwr-
ricular, and instructional goals. Everything about the comumnit-
tee—its ccmposition, the way it works, and even its origins—
will affect the materials that teacher and student will eventu-
ally have for their use. Its formation deserves administrative
care and concern.

One sclection commiitee may grow directly out of cur-
riculum review and curriculum development activities.
Another may be formed because of teacher demands for
more ample supplies of modern materials. Still another may
come into being as part of the school sys¥em’s pattern of
textbook review and adoption.

Selection Committee Membership

The majority on the committee should be classroom
teachers. For administrative support and resource, the com-
mittee may include a principal, subject supervisors, depart-
ment heads, and/or curriculum workers. It will be useful to
assure a permanent or part-time seat to the librarian, media
specialist, or director of the instructional materials center.

Parents and students may perform a valuable service on
the selection committee. But they should not be invited to
serve solely for reasons of innovation or of being “with it.”
Their function should be to assure broad involvement of the
community.

A committee functions best when it is small--when its
prime decision-makers (teachers in this case) have just enough
expert and specialist support to carry on their work, but not
so'much as to overwhelm it.

Recommendation: A majority on the selection commit-
tee should be classroom teachers.

28
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Goals for the Selection Committee

Goals for the selection process should be clearly formu-
lated at the outset. A general goal for those working on tasks
of selection may be stated as follows: "

The purpase of selection is to identify and channel
into use materials that are relevant to the school
curriculum, contribute to the learning process,
make effective teaching and learning tools, and
meet the unique needs of the school district.

This general goal branches into three main lines of more
specific objectives for materials, students,” and course offer-

ings.

Materials

In the first group are objectives calling for the kinds of
materials that will meet the educational needs of students
and advance the schools’ instructional program. The sclection
process will strive in all instances for—

Materals that ensure the fulfillment of district cur-
ricular objectives. There is a close relationship in

* educational practice betwcen curriculum develop-

ment and selection of materials. One may be a
function of the other. Constant reference to cur-’
ricular goals is an imperative for selection com-
mittees. Is the curriculum, or a phase of it,
oriented toward the transmission of knowledge,
problem-solving, or -inquiry? Is it geared to
achieving behavioral objectives, humanism, college
preparation, or vocational competence? Teachers
need and want materials that will help them carry
out the district’s curriculum prescriptions.

Materwls designed to pro/mote sequential progress
from kindergerten through grade 12. One aim of
modern education is continuous learning, without
the barriers of grade (where possible) or other arti-
ficial divisions. Therefore, materials designed for an
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articulated curriculum are desirable. They should
help students make orderly, sequential progress
from one level of learning to another, without rep-
etition, but with ever-widening circles of under-
standing.

Materuls that provide for student differences in
ability, interests, achievement, and background.
Educators and publishers recognize the idea that
no basal textbook by itself and no single series of
texts can serve all students within a grade. We
Know too much about individual differences to
accept lockstep learning. Selection must always
concern itself not only with the rough divisions of
human ability—average, below average, and high
ability—but also with special needs—those of the
poor student, the city student, the suburbanite, the
foreign-born, the bilingual, the job-bound, the col-

‘lege-bound.

Materials that recognize that America’s peoples take
pride in their sex, race, religion, and sociai back-
grounds. Materials that betray prejudice, perpetu-
ate stereotypes, or fail to recognize the talents,
contributions, or aspirations of any segment of
American people are not acceptable in the public
schools. Selection committees must choose teach-
ing and learning resources that engender human
dignity, humaneness, and understanding of the
points of view of all Americans.

Materials that encourage self-instruction. Basic in-

structional materials invariably attempt to build in-
to their content activities designed to get students
to take responsibility for their own learning. Selec-
tion committees must give attention to such ap-
proaches as well as to programs and systems that
place student learning and progress at a self-
determined pace, on self-selected subjects, toward
self-satisfying goals.

Materials that call upon the learner’s eve, ear, sense
of touch, and kinetic propensities. This objective
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implies appropriate use of a diversity of print and
nonprint media. A textbook that encourages teach-
er and student to work with a variety of materials
for reinforcement of learning should usually be
given preference over one that presumes to stand
entirely on its own.

Students and Their Classrooms

In a second group are objectives assuring that each stu-
dent and each classroom has the proper materials in adequate

supply.

For the Individual. The selection committee must be
concerned with supplying an adequate variety of materials
for each student’s individual use. It will need to decide
whether a textbook should be the basic teol for a particuiar
program or course, or whether a variety of materials should
be used. The committee must also face these questions: How
many and what kind of supplementary books are to be sup-
plied? What about consumable materials and periodical mate-
rials as well as reference works and audio-visual materials for
individual use?

A goal for the selection committee is to assure that
individual learners have the tools they need, in adequate
quantity and in the variety and range that will aid both group
and independent study. The makeup of individuals’ kits will
differ not only with the subject matter and grade, but also
with the learners’ characteristics. Students who are taking
their last science in high school and those hoping to become
physicists need different kinds of science books. Likewise,
high-ability students engaged in independent study programs
need advanced instructional materials in their respective sub-
jects.

Selection for the mass of students must not become
impersonal and lose sight of the individual.

For the Incoming Student. New enrollments affect

selection of materials. Selection committees should, there-
fore, have before them projections of future enrollments.
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Each new student entering school the next year musi have as
complete an outfit of materials as those already enrclied.

While the administration will consider the budgetary im-
plications of new enrollments, the selection committee
should assess the new entrants’ schooling needs and goals.
Are they likely to be from the inner city or from middle class
families? Will they have special needs for remedial or bilin-
gual help or enrichment? Will they be headed for college
rather than employment directly after school? By considering
these factors as far ahead as possible, selection committees
can make appropriate recommendations for the selection and
acquisition of the proper materials for the next several years,

For the Clussroom. As each student needs an entire
complement of materials, so each classroom requires its col-
lection of items for use by the teacher and students. Such
collections improve the climate for teaching and learning.
They can provide a base for independent study and individ-
ualized learning. The selection process should make adequate
provision for supplementary and reference works, maps,
globes, periodicals, paperbacks, transparencies, learning
games, records, audio cassettes, and other materials that can
be useful to groups and individuals,

One concept underlying the open classroom is the stu-
dent’s ready access to'materials. Materials collections in class-
rooms must be stocked with items chosen as carefully as
those in the library or media center,

Course Offerings

A third main group of objectives calls for the introduc-
tion of the desired types of materials into existing programs
and for the provision of adequate materials for courses newly
created in response to pressing student needs and interests.

New Materuls for Existing Programs. Basic offerings in
Amnerican schools will probably remain central for some time
to come. Selection of new materials for these courses must
receive first attention from administrators and teachers, be-
cause (a) the content of the ivstructional materials becomes
outdated, (b) existing offerings are under pressure to change,
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(c) teachers need new ways to carry on their instructional
activities in an atmosphere affected by student needs and
aspirations, by the creation of new teaching tools, and by
shifts of emphasis on facts and concepts, and {d) textbooks
used in existing courses become worn out and tattered if not
handled properly physically and replaced periodically.

Systematic review of material for existing offerings at
every level of the school system may be on an annual basis
or, more likely, on a three-year cycle. Or it may be geared to
the curriculum revision plans of the district. There is reason-
able assurance that materials for those courses of major cur-
rent concern, such as reading, mathematics, science, and
social studies, will be reviewed and changed pertodically. But
what about the existing courses that are not the objects of
popular or educational clamor? Sound administration calls
for a timetable for review of materials in industrial arts, busi-
ness education, physical education, special education, and
music—just as in other areas of the curriculum.

. Materials for New Courses. New content develops in re-
sponse to national, state, and local needs, as a result of new
research or on account of the recognition of new objectives.
Black/ethnic studies, ecology, drug abuse, sex education, and
non-Western civilization—to cite a few examples—may be in-
corporated into standard and existing courses, or they may
be developed as semester-, quarter-, or mini-courses.

Administrators should recognize that the introduction
of new offerings, in a variety of formats and with ever-new
content, may become a standard part of curriculum develop-
ment, rather than an occasional occurrence. These new offer-
ings will require a wide range of instructional materials. They
will also require funds through long-range planning and bud-
geting—a process. that must receive proper administrative at-
tention.

Use of Materials

The sclection of materials will result in better teaching
and learning only to the degree that teachers are helped to
make the best use of the new materials. Hence a supporting
goal of the selection process is to achieve good use of the
materials chosen.
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Publishers usually provide teachers with editions, man-
uals, how-to-use-it handbooks, and other technical sugges-
tions. Such aids should be evaluated with care by selection
committees. Devices for evaluating teachers manuals may be
as useful as devices for rating the instructional matcrmls
themsclves.

But much more than a supply of teachers manuals is
needed for effective use of modern instructional materials.
Newly selected instruciional resources may bring new organi-
zation of content and may call for changes in teaching meth-
ods. Among the goals of the selection process should be plans
to assure that classroom teachers~

e  See the values, benefits, and advantages of the new-
ly selected materials.

e Know how to put them to work for the benefit of
the student.

° Make the transition from the old to the new
smoothly.

Recommendation: Goals for the selection process must
be clearly established at the outset and must be gedared
toward sound educational practices and the instructional ob-
jectives of the school system.

Working Procedures

A sclection committee will operate most effectively
when it takes time first to look at itself as an organism. At
the earliest possible moment, committece members should
seck to answer such questions as: What is our assignment?
How much time do we have for the job? How shall we orga-
nize for it? How will we know whether we are on the right
track? How can we judge our performance? These questions
may have to be asked again at various stages in the com-
mittec’s life.

Without haste, yet without delay, the committee must
move toward substantive work. If it is to do so in an orderly
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manner, there must be a clear understanding of working pro-
cedures on the part of all members. How often will they
meet? What officers are required and what is their power?
Are subcommittees needed? How frequently should interim
rcports go to the administration? What procedures exist for”
providing information to the public? A productive committee
settles such routine questions early in its life so us to concen-
trate on the selection process.

It may be profitable for the committee to review the
selection processes that have been followed on previous occa-
sions and assess the successes and disappointments which
have resulted. By establishing such a review and correction
procedure, a real system will be established, which can be
followed and continually improved and perfected in the fu-
ture.

Several procedures cail for more detailed planning:

1. Getting an adequate flow of information about in-
structional materials may require traveling to con-
ventions, to schools outside the district, or to pub-
lishers’ offices or state depositories. Scheduling and
financing such travel require advance planning and
clearance. Since schools have a continuing relation-
ship with publishers and suppliers of materials, the
selection committee should avail itself of the in-
formation, materials, records, and personal con-
tacts which have becn acquired in this ongoing pro-
cess.

2. Scheduling and planning for publishers’ presenta-
tions of products must get committee attention
early. Correspondence, telephoning, setting up ap-
pointments, and planning demonstrations will have
to be built into the details of committee work if
the members are to become familiar with the many
kinds of material available in the marketplace.

3. Holding open hearings at which parents, teachers,
students, and taxpayers find out what the commit-
tee is doing may be part of the selection process.
Such hearings have to be worked out with the help
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of principals and’ the central office. They require
preparation and attention to public relations.

From its first day of life, the selection committee
must prepare for its ultimate achievement—com-
pleting the recommendations and channeling them
to the superintendent and board {or final action.
From the outset, the committee must know what
procedures to follow and what steps to take to
assure the implementation of its final report. To-
gether with the administration the committee
should work out responses to the following:

Who is to review the recommendations before they
reach the superintendent? (Principals and other
supervisory personnel? Local association commit-

“tee? School district council on curriculum or in-

struction or materials?)

What should be provided to the superintendent and
board of education to help in their review of the
recommendations? (Statements of rationale for the
selections? Samples of selected materials? Cost
{igures and impact on budget?) '

Who s to do what in the event that the recommen-
dations zre challenged by the community: i large
or by the local teacher association or are sent back
for revision because of budgetary problems?

Recommendation: The selection committee should set
up and adhere to systematic working procedures.

Atmosphere for Creative Work

Not only sound machinery, process, and operations, but

also an atmosphere of freedom and creativity are essential to
the selection committee’s success. The committee™s ialents
should be given to rendering professional judgments, not to
performing clerical chores. Its energies should not be sapped
by red-tape details and complicated central office procedures.
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The less it is hampered by outside procedural hurdles, the

_higher will be the quality of its decisions.

Recommendation: :An atmosphere of freedom and creativity
is a prerequisite to the success of the selection process.
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. THE SELECTION PROCESS

The process of selection involves five basic steps: getting
the facts about instructional materials, getting samples from
publishers, applying criteria and tests, making recommenda-
tions and getting approval, and assuring effective use of the
materials selected. ’

Getting the Facts About

Instructional Materials

The process gets under way with a search for informa’
tion about instructional materials. Members of selection com-
mittees nced abundant data about products.

Where a Media Specialist Is Available

In some school districts, selection committees will find
that reviews of materials and evaluative statements about in-
structional items of all kinds are already available—collected
in one or two centrally located places in the district. These
collections are often under the supervision of the district’s
media specialist. It is assumed that the media specialist will
nearly always be a member of the sclection committee and
that, in any case, the committee will tap such resources in the
search for facts about instructional materials.

Catalogs and Reviews

Data about materials may be obtained from the catalogs
of educational publishers and producers of educational tech-
nological aids. A file of such catalogs should be set up almost
as soon as the selection committee is organized for work. The
file should also have room for tearsheets of advertisements in
professional magazines, advertising circulars, and releases
announcing new products. Specialized refcrence works and
bibliographical lists of materials on current subjects should
also be readily available. Reviews in professional journals
often provide analyses and critiques of materials. Copies of
such reviews should be placed in the file or circulated among

38

38



O

ERIC

Aruitoxt provided by Eic:

39

members of the selection committec. (See Selected Refer-
ences, page 55, for a sampling of items that should be of
direct use to those involved in getting facts about instruc-
tional materials.)

Actually such files may already exist and skould be re-
viewed and updated before additional materials are sought.
Such files might well be a part of every school system’s pro-
fessional library. They should, of course, be kept current by a
regular system of up-date acquisition.

Exhibits, Visits, Conferences

Personal contacts may give the sclecticn committee the
most valuable information. Visits to conventions and conver-
sations with those in charge of exhibits will vield useful data,
as will visits to classrooms using materials under considera- -
tion and conferences with librarians, media specialists, cur-
riculum workers, and experts in subject matter fields. Sales-
persons and publishers’ representatives are other indispens-
able sources of facts.

Kinds of Information

The committee should search for the most pertinent
information. Although it is useful to have facts about avail-
ability, cost, and delivery dates, it is more important to
scarch out evidence of the performance and effectiveness of
the materials. Often this cvidence can be obtained by visiting
schools where the materials are being used, by interviewing
teachers and talking with students. It is, of course, important
to bear in mind th2i mauierials are only one of the elements
which affect the learning process, and they should be judged
in this context.

In addition, selection committees should determine
from the publishers (a) the objectives of the program of fered
for sale, (b) the assurmptions the authors and editors made
about the students for whom the program is designed, {c) the
learning theory underlying the materials, (d) the designs used
by the publisher for rescarch, writing, and validation, and -
(e) the performance of the materials on the tests and valida-
tions the publisher conducted.
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Recommendation: Sclection committees should gather
facts about instructional materials from media specialists,
catalogs, reviews, exhibits, conferences, and the publishers’
promotional litevature. The most helpful information has to
do with the performance and effectivencess of malterials,
where and how they have been used, and what teachers and
students think about them. This evidence should be used
along with the publishers® data about the objectives of the
materals and how they have been met during the testing and
trial periods of the publishing process.

Getting Samples from Publishers

When the sclection committee reaches the point where
it feels a need to get in touch with the publishers of mate-
rials, it should use orderly approaches.

Establishing Communications

Official communication with publishers should be
channeled through one individual—possibly the committee
chairperson or the media or instructional materials specialist.
The first letter or telephone call to a publisher should indi-
cate the curricular goals of the materials being sought, their
range, subject, grade levels, and, equally important, to what
cxtent the committee is interested in book and nonbook ma-
terial. Ground rules might be established as to whether sales
representatives may or may nct be in touch with individuals
other than the committee chairperson during the selection.

Sampling

Requesting sample copies of materials is a serious step;
the committee should take it only after careful consideration”
and possibly a vote. Sampling is essential to the selection
process, but it is expensive. The cost of samples is inevitably
built into the price of instructional materials. Sclection com-
mittees should request. samples only after they have all the
information they can get from descriptive material and
believe it essential to examine the products at firsthand. Ini-
tially, they should also determine how the samples should be
disposed of when they have served their purpose.

49



O

ERIC

Aruitoxt provided by Eic:

41

Here textbooks and Print must be distinguished from
nonbook and audio-visual jtems. Publishers find it more dit-
ficult to provide sample films, filmstrips, tapes, and other
nonbook aids than to provide samples of printed materials.
Audio-visual materials are frequently more ‘expensive and
more casily  damaged. They may require cquipment and
operators to set up the demonstrations. Most producers, how-
ever, do provide some method of Preview prior to purchase.
For example, films cominonly are made available for preview
“with intent o purchase.” Printed booklets containing the
narration and small pictures of cach frame are provided in the
case of filmstrips.

Presentations aned Denmonstrations

Requests for presentations should be made only when
the selec'on committee has narrowed its choices by identify-
ing matcerials that appear to relate to established instructional
objectives. The publishers’ representatives should be given
much advance information about the school system, 1its in-
structional program, and the goals of the selection com-
mittee. Each presentation should be planned, scheduled, and
conducted with car¢ and precision. It is an important event
for teachers, admiistrators, studen ts, and parents—as well as
for the materials producer. Adequate time should be allo-
cated to formal presentations, tc questions and answers, and
to examination and viewing of materials. Whe ther an hour or
a full day will be required can be decided only by those
arranging the sessions.

How To Work Together

Contacts between the sclection committee and a pub-
lisher muy include formal presentations, small group discus-
sions, interviews and conferences, telephone calls, and corre-
spondence. These contacts, which may continue for many
months, must be kept under control by the sclection com-
mittee chairperson. Committee members should not be
placed under oressure by the firm’s representatives. Netther
party should wastce the time and energies of the other. All
dealings should bhe businesslike, on the record, and chamneled
through oificially designated persons only. The ground rules
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worked out for the relationships between the school sfétcfn
and the publishers should be observed.

Recommendation: Educators must set up businesslike
ways of dealing with publishers and suppliers. Grou nd rules
governing who speaks to whom and the length and nature of
presentations and sales approaches will help both buyer and
seller.

Applying Criteria and Tests

The sclection committee now begins its crucial task of
assessing tue materials received from publishers. The assess-
ment is carricd on in terms of the goals of the committee, the
selection criteria that have been established, and the scoring
devices that have been developed. The process is a long one
involving the evaluation of—

[

Content Authorship Teacher aids

Accuracy Recency Pnysical characteristics
Presentation Cost Pupil consumables
Relevance Utility Accompanying media
Philosophy . Ease of use

Print and nonprint may require different sets of selec-
tion criteria and scoring’instruments. The different media
also may require the participation of different groups of ex-
perts in the evaluation process.

Application of educational criteria is not enough. Crite-
ria with a social point of view are also necessary in evaluation
and scoring. Sclection committee members should consider
the policies and criteria set forth in such publications as—

e Mmoritics in Textbooks, by the Anti-Defunation
League of Bnai B'rith.

e  Designing Instructional Materials for Urban Youth,
by the Council of the Great City Schools (ind re-
lated statements).

o The Library Bill of Rights of the American Library

Association.
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e  Statements on Racism and Bias in the Teaching of
English, prepared by the WNational Council of
Teachers of English.

o  Biased Textbooks: Images of Males and Females in
Elemeniary School Textbooks in Iive Subject
Areas: What You Can Do About Biased Textbooks,
National Education Association.

° Statements from the National Education Associa-
tion.

... The above are typical of a number of statements stress-
ing that instructional materials should—

° Reflect the roles of the various racial, ethnic, and
nationality groups in American life.

° Serve the needs and interests of the student {rom
the inner city, the poor family, the minority group.

e  Notonly be free from bias and prejudiced attitudes
and concepts, but also promote the rights and free-
doms of all people regardless of sex, race, religion,
or social background.

Recommendation: In assessing instructional materials,
selection committees must consider a variety of criteria, in-
cluding how well the materials reflect the multi-ethnic nature
of our society.

Testing in Action

How instructional materials measure up against selection
criteria may become sharply evident during their use by
teachers and students. Hence a vital part of the selection
process is trying materials in classrooms and during in-service
sessions. From. classroom experiences may come assessment
reports from teachers and students; from in-service experi-
ences may come reports from teachers and supervisors. Such
reports help the selection committee to narrow its choices
and eventually make its final scelections.
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Recommendation: Evaluative yardsticks, scorecards,
and other instruments are useful in narrowing choices and
eliminating the unacceptable. But the selection committee
should subject the more promising materials to tests in class-
room sttuations. The experience reports of teachers and stu-
dents should help the committee reach its final determina-
tion.

Making Recommendations and
Getting Approval

Ultimately, the board of education will decide whether
to approve, ask for changes in, or disapprove the selection
committee’s recommendations. But a number of steps must
precede board action.

, Approval by All Involved ... .~ }

The committee’s final report and recommendations
must be approved cither by vote or by consensus of the
members. Dissenting points of view, if any, should be treated
with respect, aired, and passed on for consideration by fac-
ulty and administrators. The final document may have to be
routed through, cleared, or checked out with any one or
more of the following:

e  Principals, department heads, supervisors of subject
matter .

. The curriculum or instructional council
° The local education association and its officers

e  The assistant or associate superintendent in charge
of instruction

. The bustness officer and others concerned with
budget.

All of these individuals and groups may have been in-
volved i the selection process from the outset. But good
procedure suggests that copies of the recommendations go to
them for formal notification and approval, if needed.
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What Goes to the Superintendent

The report reaching the superintendent of schools
should not just reccommend materials. It should also treat such
topics as the ways in which the new materials. relate to the
curriculum, ikeir probable impact upon instruction, major
reasons for the ci.ices, the performance and effectiveness of
the materials as observed during trial use, noteworthy ad-
vantages of the materials, their role in advancing the aims of
the school system, and reactions from students, teachers, and
members of the public. Anticipated in-service training needs
should be noted. The report should also include a statement
by budgetary and fiscal officers certifyving that the proposed
outlay for the materials is *‘within the budget,” and a list of
altermative materials that were examined.

What the Superintendent Does

In reviewing the committee’s recommendations, the
superintendent may wish to be assured further—th rough con-
ference or additional memoranda—that the selections will
have the approval of, or will not be subjected to criticism or
attack by, representatives of the public; that the proposed
expenditures are justifiable; that plans exist for in-scrvice
training of teachers who will use the materials and others
who may be responsible for supervision, evaluation, or mate-
rials handling; and that samples of the materials are available
for examination by board members, the press, and the public.

When satisfied on most counts, the superintendent
presents the recommendations and a request for approval to
the board of education. The board’s action may be routine; it
may involve a review of everything that has been done so [ar;
or it may culminate in a request for changes and alterations.

Assuring Effective Use of New Materials

After selection comes purchase, and after purchase
comes usc.. Elfective usc of new materials is the payoff. More
crucial today than it was a decade ago, planning for effective
use will become even more important during the next two to
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three years as instructional programs and systems of instruc-
tional materials continue to become more complex and more -
expensive. The public may demand, and rightly, that the sub-
stantial investment made in new materials be a sound one
returning full and accountable benefits to the students and
the community. Therefore, after selection and purchase there

- must be organized efforts to help teachers make the best use

of the materials.

How Publishers Can Help

The two basic follow-up services publishers provide
school districts in connection with purchase are—

e Demonstrations and workshops for faculty to en-
able teachers to use the materials to the fullest
extent and best advantage.

° Classroom demonstrations to show the materials in
use with students.

The consultants that publishing firms provide for these
purposes are professionals, former classroom teachers who
combine knowledge of the new product with an awareness of
the particular content and methodology it offers that may be
new to most teachers. Their basic services are sometimes pro-
vided by the publisher without additional cost to the school
district. However, in view of the growing complexity of in-
structional materials and the public’s insistence that dollars
spent yield measurable results, many schoo! districts want
more than cost-free demonstrations of the products pur-
chased. They want a wide range ol consultative services
covering planning, materials administration, in-service educa-
tion, and evaluation. Some publishers are now equipped to
provide such services on a fee or contract basis. These addi-
tional services can contribute considerably to successful im-
plementation of new instructional programs.
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Scheduling the services to be provided by the publisher
may be the administration’s responsibility after recommenda-
tions of the selection committee are approved. But the selec-
tion committee should know to what extent, and how effec-
tively, the publisher can help with the installation of newly
selected materials—and whether this help will be on a free or
fee basis.

District-sponsored workshops on the building, depart-
ment, or system level may have to be set up to extend the
publisher’s efforts. It may take a number of regularly sched-
uled meetings to give teachers the opportunity to—

e  Voice doubts or anxieties about some aspects of
the new materials.

e  Report initial difficulties with the materials and
resolve any problems.

®  Ask questions or request clarifications about con-
tent or application.

e  Report successes or innovative uses.

Recommendation: :After the selection is epproved, all
teachers must be imvolved in installing the materials and in
mastering their use. Publishers can_help in this effort. But
fmal respousibility for providing consultative services and
in-service cducation for teachers lies with the scheol district,
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GUIDELINES FOR EXPENDITURES

“How much will it cost?” “Can we afford it?” “Will it
be worth it?” Questions of cost come up throughout the
selection process. Economic and finarcial considerations
often act as constraints upon selection. Rightly or not, the
persons involved in selection may reject or limit the purchase
of certain materials because ‘“‘they’re too expensive for us,”
or because “we can’t get that kind of money from the front
office.” Such hesitancy, often not based on rcalistic asscss-
ment of either economic facts or public sentiment, tends to

limit adequate provision of instructional materials.

More seriously impeding the flow of materials into the

* schools have beer. limited concepts of the role of materials

and faulty decision-making and budget-planning procedures.
Former concepts of materials no longer hold true. Former
approaches to financing their acquisition are no longer valid.
Educators with a broader idea of what instructional materials
are, what they do, and how they serve school and community
are searching for new ways to ensure adequate allocation for
a wide raiige of modern materials.

Questions of investment in instructional materials
should be moved as soon ds soon as possible to the larger
arena of decision making where administration is concerned
with objectives, plans, programs, allocation of resources, and
evaluation of results. Obtaining funds for the materials rec-
ommended for adoption is a task for officials concerned with
overall planning and budgeting. In such a setting, it may be-
come apparent that the traditional budgetary procedures are
not adequate.

Traditional Budgeting Weaknesses

The typical school budget in the United States uses a
philosophy and format introduced early in this century. It is
a budget concerned primarily with the money needec to buy
specific itenis or to pay for specific services. Line by line, the
budget covers such items as the cost of general control, in-
struction, health services, transportation, and so on. Line
items represent only what the school district will invest or

48
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spend, not what learnings, what levels of achievement, what
classroom results are to be gained by the money spent. A
traditional budget will rarely convey the fact that during the
coming year the district plans to change its career education
programs, vitalize in-service education, or modernize instruc-
tional materials.

In too many school systems, budgets are created by the
two following routine steps: -

1. Building principals and depariment heads estimate
what they will need for the next year (in terms of
staff, equipment, supplies, materials).

o

The requests are added, reviewed, and considered,
and the totals frequently pared and pruned until
the administration has an overall figure it believes
the board and the community will accept as the
budget for the next year.

One unsatisfactory aspect of traditional budget-making
is that it rarely calls for examining alternative courses of
action or for deciding among competing purposes (“Shall we
introduce a summer school program this year, or shall we use
the money for classroom materials?”). Budget figures come
to the board of education pretty much frozen, and the board
usually approves the dollar outlays for things and services,
rather than for what those things and services will produce.

Traditional budgeting’s concern with one year at a time
discourages long-range planning. It is possible to spend many
millions of dollars in one year, but it takes more than one
year to revise even one area of the curriculum or to renew
instructional materials.

New Budgeting Techniques

A number of plans and systems attempting to correct
the weaknesses of traditional budget-making are under study.
The aim is to develop a “planning technology” to help make
wise decisions on the allocation of available resources so as to
get the results the schools are after.
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PPBS is the most frequently discussed new system. The
initials indicate the scope of the system—planning, pro-
gramming, budgeting. Some educators prefer to use the ini-
tials PPBES, to indicate the need for evaluation of the out-
come. Others believe that a better label is RADS—resource
allocation decision system.

Many question how much of these systems is suitable
for educational enterprises. But some elements inherent in
them promise to be usable. One of these is the concern with
goals—with what the budget is going to achieve for the
school, faculty, student, community. A closcly related ele-
ment is the emphasis on product or output—that is, interest
in what we are going to get for the school dollars, not in how
they are to be spent. Still another is the emphasis on time.
Multiyear planning and programiming are necessary to achieve
complex educational goals. Five ycars is often recommended
as a desirable planning period.

Recommended Allocation for Instructional
Materials and Related Services

The Joint Committee believes that expenditures for in-
structional materials and related services have been, and are,
disturbingly low. Here are two indicators:

1. The 1974 per capita expenditure for textbooks for
clemeniiry and secondary school students was
$11.36. This figure contrasts sharply with the
annual cxpenditures recommended by the Joint
Committee as far back as 1967,-which were $42
for each new clementary pupil, $14 for cach en-
rolled elementary pupil, $63 for each new secon-
dary student, and $21 for each enrolled secondary
student. These averages have not been approached
nationally, despite increased school budgets, infu-
sion of federal aid, and inflation pressures on all
prices.

2. Statistics going back several vears show that the
outlay for the items labeled “textbooks” has
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dropped from 1.1 to an abysmal 0.7 percent of the
annual expenditure for each pupil. Statistical series
frequently show another item labeled “other teach-
ing materials” and report a per-pupil expenditure
here of 2 to 3 percent of the total per-pupil expen-
diture. “Other teaching materials” may cover a
multitude of things, including consumable supplies,
audio-visual equipment, and instructional hard-
ware.

The imprecision of available statistics does not obscure
the fact that low expenditures for instructional materials
have been a fact of life for a number of years. They have
compelled millions of students to use outdated and unac-
ceptable materials. '

The Committee believes that when planning systems are
perfected and in use, instructional materials will be given a
larger allocation in the school budget. But.we cannot wait for
the new systems to reverse the lagging rate of expenditures
for materials. Until more sophisticated budgeting techniques
are developed, school systems will find a general expenditure
guideline for instructional materials useful. Such a guideline
may be expre:. 2 dollars or as a percentage. In 1967 the
Joint Committee made recommendations in terms of dollars.
Experience has shown that inflation of prices rapidly in-
validates such figures. Therefore, after much consideration,
the Committee issued the following recommendation:

The Joint Committee of the Nationul Education Asso-
ciation and the Association of American Publishers recom-
mends that public school districts allocate for instractional
materials and related services at least 5 percent of annual
per-pupil operating cost.

The Joint Committee notes that Media Programs: Dis-
trict and School, published by the American Library Associa-
tion and the Association for Educational Communications
and Technology in 1975, recommended the expenditure of at
least 10 percent of the national average per-pupil operating
cost to maintain an up-to-date collection of materials in the
media center. The 5 percent recommended by the Joint Com-
mittee in this document is not in addition to that 10 percent
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but overlaps it considerably. The Joint Committee’s defini-
tion of “instructional materials” (sce page 10) includes, under
instructional materials, textbooks and all other kinds of in-
structional materials except library books. The definition of
the Joint Committce could include, under related scrvices,
evaluation, staff development, and other services.for the
specific purpose of assuring successful use of newly adopted
programs and materials.

The standards promulgated in Media Prograsns: District
and School includes all materials, equipment, and operational
supplies. This figure does not include funds needed for such
items as installation of expensive electronic facilities, general
school supplies, delivery systems, security and insurance
costs, plant and equipment maintenance, initial collections
for new schools, school-adopted textbooks purchased for
each student, salaries of media staff, public information pro-
grams, furniture, and special laboratory equipment.

The recommendations in Media Programs: District and
Schoo!l were based on a concept of instructional materials
which is as yet largely unrealized. The recommendations of
the Joint Committee are not intended to contradict or com-
pete with that concept but are based upon the pattern of
organization currently in effect in most school systenis.

The 5 percent guideline, applied in 1975-76, would have
provided a national average expenditure of $69.50 per pupil
for all types of instructional materials as defined in this docu-
ment. The $69.50 is calculated from the NEA Research Divi-
sion’s estimate of $1,390 as the average current expenditure
per public elementary and secondary day school pupil in
average daily attendance.

Although the amount recommended is about double the
current rate of expenditure, it represents a modest invest-

ment in terms of the need and the opportunities involved in a
modern instructional program.

What the Investment Will Buy

The Joint Committec believes that the recommended
expenditure will be supported by taxpayers if they are helped
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to understand the following considerations that underlie the
investment to be made in instructional materials:
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More than materials. When a school system adopts
new instructional materials, it also tries to achieve
new goals and new programs with which to serve
the community. The dollars used to purchase new
materials also bring improvements in curriculum
and instruction.

More than print—-multimedia. Instruciional mate-
rials dollars are purchasing more than textbooks.
They are buying a wide array of print and non-
print. The films, tapes, cassettes, transparencies,
and other audio-visual materials required by
modern teaching procedures invariably call for an
outlay higher than that previously made for text-
books only.

Greater variety of applications. Today’s instruc-
tional materials are used for a greater variety of
tasks than ever before. They serve the needs of
individualized learning, independent . study, and
self-directed learning. They serve students from
racial minority groups and inner<ity families.
Materials of various levels of difficulty and chal-
lenge serve students with differing abilities.

Utilization and productivity. Teachers in the
United States today are the highest paid in history.
It is a waste of costly professional talent to allow
them to struggle with inadequate texts or other
improperly designed instruments of instruction. In
the long run, it is good economy to give the teach-
er good tools. Only with good materials, properly
used, can the teacher kelp students reach the
achieveinent levels expected by the public.

Wider range of deployment. School authorities
have a isumber of obligations that can be met only
by the acquisition and deployment of sufficient
supplies of instructional materials. The public
should be reminded that among these obligations
are: (a) to provide cach individual student with an
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adequate supply of learning materials, (b)to re-
place, replenish, and update materials used in ex-
isting courses, (c)to provide materials for new
courses and programs, (d) to take care of future
enrollments, and (e) to equip classroom resource
corners.

Educators must ensure that all services supporting the
education of the student get their proper share of the school
dollar. The Joint Committee believes that during the coming
years a great service can be performed for America’s youth
and communities by replenishing, improving, and enriching
the stores of instructional materials. The effort to be made—
allocation of 5 percent of each district’s per-pupil operational
costs—is critical.
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Selected References

GENERAL

Audiovisual Instruction. Association for Educational Communicaticns
and Technology, 1201 Sixtcenth Street, N.W., Washington, D.C. 20036.

Sources of materials and index of reviews. See especially ‘‘Dedi-
cated to Everyone with Bloodshot Eyes™ and ‘‘Evaluating Media

Resources for Urban Schools” in Sei:tember 1971 issue.

Euwaluation of Instructional Materials: An # poroach. Surendra P. Singh
and James Barnard. Tampa: University of South Flerida, 1969. 22 pp.
ED 038 812. '

Evaluation Practices Used in the Sezlection of Educational Materials and
Equipment. Albany: The University of the State of New York/The
State Education Department, 1969. 101 pp.

Library Journal/School Library jotrnal. R. R. Bowker Co.; 11080
Avenue of the Americas, New York, N.Y. 10036.

Proceedings of Conference for the Evaluation of Instructional Materials.
Washington, D.C.: The George Washington University, 1968. 80 pp. LD
027 657.

Publishers’ Weekly. P.. R. Bowker Company, 1180 Avenu: of the
Americas, New York, N.Y. 10036.

‘New York: Institute for Educational Development, 1969. (Unpub-

lished)

Study of state laws, policies, and practices underlying the selection
and acquisition of textbooks and related instructional materials.

Media Programs: District and School. Washington, D.C.: American Li-.
brary Assaciation and Association for Educational Communications
and Technology. 1975. 128 pp.

How to .elect and organize a wide range of media; how to ad-
minister ati:i s25{f media center facilities. A basic and useful docu-
ment.

EVALUATIONS AND REVIEWS

Curriculum Adviso'y Service Review. Curriculum Advisory Service,
Inc., 500 S. Clinton, Chicago, Ill. 60607. Evaluations of textbooks and
supplementary materials. '

EFLA Evaluations. Educational Film Library Association, Inc., 17 W.
60th Street, New York, *.Y. 10023. )

16.nm film evaluations on $ ¥ 5 cards.
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Educational Product Report. Educational Products Information Ex-
change Institute (EPIE), 386 Park Ave., 5., New York, N.Y. 10016.

Unbiased consumer- fapported evaluations of educational materials
and equipment.
Landers Film Reviews. Landers Associates, P.O. Box 09760, Los
Angeles, Calif. 90069.

Descriptive and evaluative annotations of current films on loose-
leaf sheets.

SOURCES

Current Index to Journals in Education. CCM Information Ceorporation,
866 Third Avenue, New York, N.Y. 10029.

An author and subject index using terms from the Thesaurus of
ERIC Descriptors.

8mm Film Directory. New York: Comprehensive Service Corporation,
1970. 532 pp. .

EL-Hi Textbooks in Print. New York: R. R. Bowker Co., 197]. 330 pp.
Includes related tecaching materials.
EPM: Educator’s Purchasing Master. Englewood. Colo: Fisher Pub.
lishing Co., 1971, ) .
Volume 1, Insiructional ~laterials; Volume 2, lnslructi(}}{al Equip-

ment,

Film Review Index. Audio-Visual Associates, P.O. Box 394, Monterey
Park, Calif. 91754,

Guides to Educational Media. Carolyn Guss and Margaret 1. Russvold,
Chicago: American Library Association, 1971. 126 Dp. '

Index to Computer Assisted Instruction. Helen A. LeKan. Milwaukee:
University of Wisconsin, 1969. 503 pp. ' '

Learning Directory. New York: Westinghouse Learning Corporation,
1970. vol. 7.

Learning from Pictures. Catherine M. Williams. Washington, D.C.: Asso-
ciation for Educational Communications and Technology, 1968. 166
PP-

Detailed listing of sources.
Motion Pictures and Filmstrips. Library of Congress Cutalog. Card Divi-

sion, Library of Congress Building No. 159, Navy Yard Aanex, Wash-
ington, D.C. 20541. '
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Multimedia Materials for Afro-American Studies. Compiled by Harry A.
Johnson. New York: R, R. Bowker Co., 1971. 336 PP.

Music and Phonorecords. Library of Congress Catalog. Card Division,
Library of Congress Building No. 159, Navy Yard Annex, Washington,
D.C. 20541. ’

National Instructional Television Users Factbook. Bloomington, Ind.:
National Instructional ‘Television Center, 1971, 392 PpP-

NICEM Indexes. National Information Center for Educational Media,
University of Southern California, [Los Angeles. New York: R. R.

. Bowker Co.

Index to 16mm Educational Films (16,500 titles), 3rd edition;
Index to 35mm Filmstrips (10,000 titles), 3rd edition; Index to
Educational Audio Tapes (10,000 titles), Ist edition; fndex to
Educational Videc Tapes (5,000 titles), 1st edition; Index to Edu-
cational Records (8,000 titles), 1st edition; Index to 8mm Car-
tridges (6,000 titles), 2nd edition; Index to Producers and Dis-
tributors (8,000 titles), 1st edition; Index to Ecology—Multimedia
(7,000 titles), 1st edition; Index to Educational Overhead Trans:
parencies (8,000 titles), 2nd edition; Index to Black History and
Studies—Multimedia (7,000 titles), 1st edition,

Paperbound Books in Print: A Title, Avthor, and Subject Index. R. R.
Bowker Cu., 1180 Avenue of the Americas, New York, N.Y. 10036.

Programmed Instruction Guide. Northeastern University. Boston:.
Entelek, Inc., 1968.

Silent Film Loop Source Directory. Costa Mesa, Calif.: Technicolor,
Inc., 1970.

CRITERIA

American Government Information Kit. Mountain View, Calif.: Tech-
nicon Education Systems, 1971.

Paperbound compendium comparing goals, contents, classroom
strategies, student and teacher prerequisites, cost fartors, program
cvaluations, and development history of uine new seccndary pro-
grams. Includes quick-reference chart and a screening guide to help
in selecting the most applicable curricula.

Criteria for the Selection and Use of Visuals in Instruction. George L.
Grapper and others. Englewood Cliffs, N.J.: Educational Technology
Publications, 1971. .

Evaluation of Instructional Materials for Exceptional Children and
Youth. Maurice Eash. New York: CUNY, 1969. 14 pp- ED 040 540.

Minorities in Textbooks. Michael B. Kane. Chicago: Quadrangle Books,

in cooperation with the Anti-Defamation League of B'nai B’rith,. 1970,
148 pp. '
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Multimedia Information Unit. Sunnyvale, Calif.: Lockheed Education
Systems, 1970. Six units, §75.

Cemparative review of six major elementary science curricula
(SC1S, CCPES, ESS, IDP, MINNEMAST, and S-APA). Contains
filmstrips, audio tapes, and booklets. ’

Recoinmendations for Curriculum and Instructional Materials. Louise
L. Tyler, Francis Klein, and William B. Michael. Los Angeles: The Tyl
Press, 1971. 180 pp.

Selecting New Aids to Teaching. Richard 1. Miller. Washington, D.C.:
Association for Supervision and Curriculum Development, 1971. 32 pp.

SEXISM

Combating Sexism

Dc vov. Karen. Young Woman’s Guide to Liberation. Indianapolis:
Pe.owus, 1971,

Glickman, J. “Hints for Combating Sexism.” American Education 11:
34-35; March 1975.

“Guidelines for Equal Editorial Treatment of the Sexes; Excerpts from
McGraw-Hill Memo."” Today’s Education 64:53; Jaauary 1975.

Spock, Benjamin. “How Fathers Can Teach Their Children Sexual
Equality.” Redbook 144:22+; January 1975.

Economics & Sexism

Andress, Carol. Sex and Caste in America. Englewood Cliffs, N.J.:
Prentice-Hall, 1971.

Blitz, R. C. “Women in the Professions, 1870-1970." Monthly Labor
Review 97:34-39; May' 1964.

Gillman, Charlotte P. Women and Economics: The Economic Factor
Between Men and Women as a Factor in Social Evaluation. New York:
Harper & Row, Publishers, 1970.

Gornick, Vivian, and Moran, Barbara K., editors. Woman in Sexist
Society: Studies in Power and Powerlessness. New York: Basic Books,
Inc., 1971.

Kelly, A. “Bias and Insurance.” Ilarpers Bazaar 108:77; March 1975.

Lopata, Helena. Occupation: {lousewife. New York: O:iford Uriversity
Press, 1971.
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Berkeley.” Science 187:398-404; February 7, 1975.

Frazier, Nancy, and Sadker, Myra. Sexism in School and Society. New
York: Harper & Row, Publishers, 1973.

-.Howe, Florence. “Sexism, Racism, and the Education of Women.”
- Today's Education 62:47-48; May 1973.

Polowy, C. “Sex Discrimination: The Legal Obligations of Educational
Institutions.” Vital Speeches 41:237-41; February 1975.

Effect of Sexism on Women

Asian American

Gee, Emma.‘ “Issei: The First Women." Civil Rights Digest 6:48-53;
Spring 1974. :

Hill, H. **Anti-Or’ental Agitation znd the Rise of Working Class Racism:
1850-1920.” Society 10:43-48; January 1973.

Jung, Betty. “Chinese Immigrants.”” Civil Rights Digest 6:46-47; Spring
1974.

“Women Shou Chung-Kuo-Hua at Parsippani Hills High School.” Senior
Scholastic 103:21; November 1973.

Yoshioka, Robert B. “Stereotyping Asian Women." Civil Rights Digest
6:45; Spring 1974.

Black '
Crawford, C. *‘Status of Biack Women."” Ebony 30:26; March 1975.

Hernandez, Aileen. “Small Change for Black Women.” Ms 3:16-18;
August 1974, ' ' :

Lerner, Gerda. Black Women in White America. New York: Pantheon
Books, 1972.

* , editor. Black Women in White America: A Documentary
R {fistory. New York: Random House, 1973.

Staples, Robert. The Black Woman in America. Chicago: Nelson-Hall
Co., 1973. “Stresses and Strains on Black Women.” Ebony 29:33-36+;
June 1974, '
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Pathfinder Press, Inc.

Chicana

Cardenas, Blandina, and Cardenas, j. A. “Chicano: Bright-Eyed,
Bilingual, Brown, and Beautiful.” Today’s Education 62:49-51; Febru-
ary 1973.

Longanex y Vasquez, Enriqueta. “The Mexican-American Woman.”
Sisterhood Is Powerful. (Edited by Robin Morgan.) New York:
Random House, 1970.

Lovier, R. “I am Mind: Mujer Integrate Ahora.” Ms. 3:18, February
1975.

Nieto, Consuelo. “Chicanas and the Women’s Rights Movement: A
Perspective.” Civil Rights Digest 6:36-42; Spring 1974.

Vidal, Merta. Chicanas Speak Out: Women, New Voice of La Raza.-New
York: Pathfinder Press, Inc., 1971,

Mountain
Kahn, Kathy. Hillbilly Women. Garden City, N.Y.: Doubledav, 1973.
Native American

Witt, Shirley Hill. “Native Women Today: Sexism and the Indian
Woman." Civil Rights Digest 6:29-35; Spring 1974.

Elderly

Sommers, Tish. “The Compounding Impact of Age on Sex: Another
Dimension of the Double Standard.” Civil Rights Digest 7:2-9; Fall
1974.

Puerto Rican

King, Lourdes Miranda. “‘Puertorriquenas in the Umted States.” Cizil
Rights Digest 6:20-28; Spring 1974.

Tovar, Federico Ribes. The Puerto Rican Woman. New York: Plus
Ultra Educational Publishers, 1972.

Working Class

Seifer. Nancy. Absent from the Majority. New York: American Jewish
Committee, National Project on Ethnic America, 1973.

History of Sexism

Bullough, Vern, and Bullough, Bonnie. The Subordznale Sex: A Iistory
of Attitudes Toward Women. Urbana: University of lllinois Press, 1973.
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h'Child. Lydiz M. Ilistory of the Condition of Women in Various Ages
and Nations. New York: Gordon Press, 1969.

Flexner, Eleanor. Century of Struggle: The Woman’s Rights Movement
in the United States. Cambridge: Harvard University Press, 1959.

Lerer, Gerda. The Woman in American [history., Reading, Muss.:
Addison-Wesley Publishing Co., Inc., 1971.

Politics & Sexism

Amundsen, K. Silenced Majority: Women and American Democracy.
New York: Prentice-Hall, 1971.

Firestone, Shulamith. Dialectic of Sex: The Case for Feminine Revolu-
tion. New York: William Morrow & Co., 1970.

Lamson, Peggy. Few Are Chosen: American Women in Political Life
Today. Boston: Houghton Mifflin Co., 1968.

Sipila, H. L. “Women and World Affairs.” Today's Education 63:66-67:
November 1974, '

Trotter, Virginia. “*Women in Leadership and Decision Making.” Uital
Speeches 41:373-75; April 1975,

Sexism Defined

Bird, Caroline. Born Female. New York: David McKay Co., Inc., 1271.

o
Cloil Rights

Blakey, William A. “E.erybody ilakes the Revolution
Digest 6:11-19; Spring 1974.

.Daly, Mary. Beyond God the Father: Toward a Philosophy of Women's
“Liberation. Boston: Beacon Press, Inc., 1973,
Diner, Helen. Motherscand Amazons. Garden City, N.J.: Doubleday &
Co., Inc., 1973.

o
Figes, Eva. Patriarchal Attitudes. New York: Stein & Day, 1970.

Friedan, Betty. Feminine Mystique. New York: Dell Publishing Co.,
Inc., 1970. - :

Gould, E. American Woman Today: Free or Frustrated? Englewood
Cliffs, New Jersey: Prentice-Hall, 1972,

Harris, Janet. Single Standard. New York: McGraw-Hill Book Co., 1971.

Helman, Patricia K. Free to Be a Woman. Garden City, N.Y: Doubleday
& Co., Inc., 1971.

Hole, Judith, and Levine, Ellen. Rebirth of Feminism. New York:
Quadrangle, 1973. .
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Hom, J. “Stereotyping: It Starts Young and Dies Hard.” Psychology
Today 8:854; January 1975.

Huber, Joan, editor. Changing Women in a Changing Society. Clicago:
University of Chicago Press, 1973.

Johnsten, Johanna. Women Themselves. New Yoik: Dodd Mead & Co.,
1973.

Komisar, Lucy. New Feminism. New York: Franklin Watts, Inc,, 1971.

Merriam, Eve. Growing Up Female in America. New York: Dell
Publishing Co., inc., 1973. ) o

RACISM

Cowmbating Racism

Bidol, Pat A. Developing New Perspectives on Race: An Innovative
Multi-Media Social Studies Curriculurm in Race Relations for the Secon-
dary Ley:l. (Edited by Richard C. Weber.) Detroit, Mich.: New Detroit,
Inc., 1976.

Lindsey, Paul and Ovida. Breaking the Bonds of Racism. Homewood,
lil.: ETC Publications, 1974.

U.S. Coramission on Civil Rights. Racism in America and How to
Combat It. Washington, D.C.: Government Printing Oftice, 1970.

Fconomics & Racism

Hutt, William H, Economics of the Color Bar. New York: Truas-
atlantic Arts, Inc., 1964.

Kain, John F., editor. Race and Por  -: The Economics of Discrimi-
nation. Englewood Cliffs, N.J.: Prent. -Hall, 1969.

National Committee Against Discrimination in Housing. Ifow the
Federal Government Builds Ghettos. Washington, D.C.: the Com-
mittce, 1968.

Ross, Arthur, and Hill, Herbert, editors. Employment, Race uand
Poverty. New York: Harcourt, Brace, Joranovich, Inc., 1967.

Sociological Resources for the Social Studies (Project). Class & Race in
the United States. Boston: Allyn & Bacon, Ine¢., 1972, *

Sovern; Michacl. Legal Restraints on Racial Discrimination in Employ-

" ment. Millwood, New York: Twentieth Ceniury Fund (Kraus Reprint

Co.), 1968.
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Thum‘w, Lester C. Poverty and Discrimination, Washington, D.C.:
Brookings Institution, 1969. v

U.S. Comm'ission on Civil Rights. Above Property Rights. Clearing-
house Publication No. 38. Washington, D.C.: Government Printing
Office, 1972, :

_ — Equal Opportunity in Suburbia. Washington, D.C.: Govern-
ment Printing Office, 1974, ’

Wachtel, Dawn Day. The Negro and Discrimination in Employment.

Iniversity of Michigan and Wayne State University: Institute of Labor
and Industrial Relations, 1965.

Wilson, William J. Power, Racism, and Privilege. New Y ork: Macmillan
Publishing Co., Inc., 1973.

"Education & Racism

Bibby, Cyril. Race, Prejudice and Education. New York: Pracger, 1967.

Bruner, Jerome, and others. *Dare to Care/Dare to Act.” Racism and
Education. Addresses and statements at the 28th Annual Association
for Supervision and Curriculum Development Conference, March 6-10,
1971. (Edited by Robert Lecper.) Washington, D.C.: the Association
1971.

Foundation for Change, Inc. Viewpoint. Newsletter Series for Class-
room Use. New York: the Foundation.

Goodman, Mary Ellen. Race Awareness in Young Children. New York:
Collier, 1964.

Ornstein, Allan C. Race. and Politics in School-Community Relations.
Pacific Palisades, Calif.: Goodyear Publishing Co., 1974.

Porter, Judith D. Black Child, White Child; The Development of Racial
Attitudes. Cambridge: Harvard University Press, 1971.

liichardson, Ken, and Spears, David, editors. Race and Intelligence;
The Fallacies Behind the Race-1Q Controversy. Baltimore, Md.:
Penguin Books, 1972.

Turnin, Melvin M. Rece and Intelligence. New York: Anti-Defamation
League of B’nai B'rith, 1963. '

Waugh, Dexter, and Koon, Bruce. “Breakthrough for Bilingual Educa-
tion: Lau v. Nichols and the San Francisco School System.” Civil
Rights Digest’ 6:18-26; Summer 1974.

Weinberg, Meyer. Race and Place—A Legal History of the Neighbor-
hood Schoul. Washington, D.C.: U.S. Government Printing Office, 1967,

63



O

ERIC

Aruitoxt provided by Eic:

64

Effects of Racism on American Groups
Asian Americans

Cheng-Tsu, Wu, editor. Chink: Evidence of the Anti-Chinese Prejudice
Pervading Our Country. Mountain View, Calif.: World Publications.
1972.

Daniels, Roger. Politics of Prejudice: The Anti-Japanese Movement in
California and the Struggle for japanese Exelusion. New York:
Atheneum Publications, 1968.

Herman, Masako. japanese in Awerica. Ethnic Chronology Series.
Dobbs Ferry, N.Y.: Oceana Publications, 1974.

Hsu, Frances L. Challenge of the American Dream: The Chinese in the
U.S. Belmont, Calif.: Wadsworth Publishing Co., 1971.

Kitano, Harry L. fapanese Americans: The Evolution of a Subculture.
Englewood Cliffs, N.J.: Prentice-Hall, 1969.

Kung, S. W. Chinese in American Life. Westport, Conn.: Greenwood
Press, Inc., 1973.

Lee, Cal.vin. Chinatown USA. Garden City, N.Y.: Doubleday & Co., Inc.

Mariano, Honorante. The Filipino Immigrants in the U.S. San Francisco:
R&E Research Associates, 1972.

Sung, Betty L. Story of the Chinese in America. New York: Macmillan,
1971.

Thomas, Dorothy, and Nishimoto, Richard S. The Spoilage: Japanese
American  Evacuation and Rescttlement. Berkeley: University of
California Press, 1969.

Tung, William. Chinese in America: A Chronology and Fac! Book.

Ethnic Chronology Series, Dobbs Ferry, N.Y.: QOceana Publications,
1974,

Blacks

Berry, Mary F. Black Resistance/White Low: A History of Constitu-
tional"Rucism.in America. Arpleton-Century-Crofts/New Century, 1971.

.

Boggs, James. Racism and the Class Struggle: Furtiier Pages from a
Black Worker's Notebook. New York: Monthly Review Press, 1970.

Fanon, Frantz. Black Skin, White Masks. New York: Grove Press, Inc.,
1967. '

Foundation for Change. An Even Chivce? A teaching film. New York:
the Foundation.
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Lacy, Dan. White Use of Blacks in Americe. New York: Atheneum
Publications, 1972.

Logan, Rayford. Betrayal of the Negro. Riverside, NJ.: Macmillan
Publishing Co., Inc.,. 1967. ’

Mead, Margaret. 4 Rap on Race by Margaret Mead and James Baldwin.
Philadelphia: Lippincott, 1971,

Rush, Sheila, and Clark, Chris. How to Get Along with Black People: A
Handbook for White Folks and Some Black Folks, Too. New York:
Third Press, 1971.

Scham, Max. Blacks and American Medical Care. Minneapolis: Univer-
sity of Minnesotz Press, 1974. )

Silver, James. Mississippi: The Closed Society. New York: Harcourt,
Brace, Jovanovich, Inc., 1966.

Woodward, C. Vann. Strange Career of Jim Crow. Second revised
edition. Fairlawn, N.J.: Oxford University Press, Inc., 1966.

Yette, Samuel F. The Choice: The Issue of Black Survival .- America.
New York: G. P. Putnam’s, 1971.

. L_—/y
Chicanos .

Castro, Tony. Chicano Power: The Emergence of Mexican America.
New York: Saturday Review Press, 1974.

Lopez Y Rivas, Gilberto: Chicanos: Life and Struggles of the Mexican
Minority in the United States. New York: Monthly Review Press, 1974,

McWilliams, Carey. North from Mexico: The Spanish Speaking People
off the United States. New York: Greenwood Press, 1968. :

Steiner, Stan. La Raza: The Mexican Americans. New York: Harper
and Row, 1968. .

U.S. Commission on Civil Rights. Mexican American Education Study.
Teachers and Students: Differences in Teacher Interaction with
Mexican American and Anglo Students. Report V: Mexican American
Education Study. Washington, D.C.: the Commission, 1973.

Native Americans

American Indian Historical Society. Textbooks and the- American
Indian. San Francisco: the Society, 1970.

Brown, Dee. Bury My Heart at Wounded Knee. New York: Holt,
Rinchart & Winston, 1970. . .
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Cahn, Edgar S., and Hearne, David W. Our Brother’s Keeper: The Indian
in White America. New York: The World Publishing Co., 1969.

Forbes, Jack, editor. The Indian in America’s Past. Englewood Cliffs,
N.].: Prentice-Hall, 1964.

Hanke, Lewis. Aristotle and the American Indians: A Study in Race
Prejudice in the Modern World. Indianapolis: Indiana University Press,
1970.

Henry, Jeanette, editor. American Indian Reader: Current Affairs. San
Francisco: Indian Historian Press, 1974.

Puerto Ricans

Cordasco, Francisco. Puerto Rican Experience. New York: Arno Press,
1974.

Lopez, Alfredo. The Puerto Rican Papers: Neies on the Re-Emergence
of a Nation. New York: Bobbs-Merrill, 1973.

Thomas, Piri. Down These Mean Streets. New York: Alfred A. Knopf,
1967.

. “Los Puertorriquenos en la Tierra Prometida: Puerto
Ricans in the Promised Land.” Civil Rights Digest 6:5-38;1975.

Seven Long Times. New York: Praeger Publications, 1974.

Wagenheim, Kal, and Wagenheirn, Olga Jimenez de, editors. The Puerto
Ricans: A Documentary History. Garden City, N.Y.: Doubleday, 1975.

Whites

Barndt, Joseph. Liberating Our White Ghetto. Minneapolis: Augsburg
Publishing House, 1972.

Behnett, J., Jr. “The White Problem in America.” Ebony 20:29-30+;
August 1965.

Citron, Abraham. “The Rightness of Whiteness.”” Michigan-Ohio Re-
gional Education Lab, 1969.

National Council of Churches, University Christian Movement, Depart-
ment of Youth Ministry. Packet on White Racism. New York: the Coun-
cil.

Smith, Lillian. Killers of the Dream. Revised cdition. New York:
Norton & Co., Inc., 1961.

Terry, Robert W. For Whites Only. Grand Rapids, Mich.: William B.
Eerdmans Publishing Co., 1970.

Tucker, Frank H. White Conscience. New York: Frederick Ungar Pub:
lishing Co., 1969.
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Women

Hernton, Calvin. Sex and Racism in America. New York: Grove Press,
Inc., 1966.

History of Racism

Burkey, Richard M. Racial Discrimination & Public Policy in the United
States. Lexington, Mu=:.: Lexington Books, 1971.

Gossett, Thomas F. Race: The History of an Idea in America. New
York: Schocken Books, Inc., 1965.

Jordan, Winthrop. Negro' Versus Equality: The Dilemma for White
Americans in the Revolutionary Age. Berkeley Series in American
History. New York: Random House, i969.

Pettigrew, Thomas F. Racial Discrimination in the United States.
Readers in Social Problems Series. New York: Harper & Row Publi-
cations, Inc., 1975. -

Schwartz, Barry, and Disch, Robert, White Racism; Its History,
Pathology and Practice, New York: Dell Publishing Co., 1970.

Sinkler, George. Racial Attitudes of American Presidents from Abraham
Lincoln to Theodore Roosevelt. Garden City, N.J.: Doubleday, 1972.

Law & Racism

Countryman, Vern, editor. Discrimination and the Law. Chicago:
University of Chicago Press, 1965.

Greenberg, Jack. Race Relations and American Law. New York:
Columbia University Press, 1959.

Moreland, Lois B. Wity Racism and the Law. Columbus, Ohio:
Charles E. Merrill Publishiug Co., 1970.

Media

Fisher, Paul, and Lowenstein, Ralph. Race and the News Media. New
York: Anti-Defamation League of B’nai B'rith, 1967. .

People Against Racism. Mass Media: A Racist Institution. Ferndale,
Michigan: PAR, 1969.

Prejudice

Allport, Gordon. The Nature of Prejudice. New York: Doubleday & Co.,
Inc., 1958.

Bettelheim, Bruno, and Janowitz, Morris. Social Change and Prejudice.
New York: Free Press, 1564.
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Clark, Kenneth B. Prejudice and Your Child. Boston: Beacon Press,
Inc., 1963.

Gersten, Irene, and Bliss, Betsy. Ecidujerp—Prejudice: Either Way it
Doesn’t Make Sense. New York: Anti-Defamation League of B’nai
B'rith, 1974,

Raymond, John. Prejudice and You: A Learning Experience. Cassette
tapes, script, and discussion guide. Atlanta, Georgia, G.G. Voith, 1972,

Weiss, Karel, editor. Under the Mask: An Anthology About Prejudice

in America. New York: Delacorte Press, 1972.

Williams, Robin M., Jr. Strucgers Next Door: Ethnic Relations in
American Commuristies. Englewood Cliffs, N.J.: Prentice-Hall, 1964.

. Psychology & Racism

Kovel, Joel. White Racism: A Psychohistory. New York: Random
House, Inc., 1971.

Thomas, Alexander, and Sillen, Samuel. Racism and Psychiatry. New
York: Brunner-Mazel, Inc., 1972.

Willie, Charles V., and others, editors. Racism & Mental Health: Essays.
Pittsburgh, Pa.: University of Pittsburgh Press, 1973.

Racism Defined

Ashley, Montague. Man’s Most Dangerous Myth: The Fallacy of Race.
Revised edition. Cleveland, Ohio: World Publishing Co., 1965.

Barzun, Jacques. Race: A Study in Superstition. New York: Harper &
Row, 1965. '

Benedict, Ruth. Race: Science and Politics. Revised editiun. New York:
Viking Press, Inc., 1959.

Brown, Roy L. “Racism: The Worst Tool of Cruelty.” Integrated Edu-
cation 10: May-June; 1972.

Deutler, Robert A.; Mackler, Benard; and Warsh:uer, Mary Ellen. The
Urban R's. New York: Praeger, 1967.

Froman, Robert. Racism. New York: Delacorte Fress, 1972.

Knowles, Louis, and Prewitt, Kenneth, editors. Institutional Racism in
America. Englewood Cliffs, N.J.: Prentice-Hail, 1969.

Mid-Peninsula Christian Ministry. Institutional Racism in American
Society: A Primer. East Palo Alto, Calif.: the Ministry, 1968.

Miller, Ruth, and Dolan, Paul J., editors. Race Awareness: The Night-
mare and the Vision. Mew York: Oxford {niversity Press, 1971.
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Morris, Terry. Better Than You: Social Discrimination Against Minori.
ties in America. New York: Institute of Human Relations Press, 1971.

Nash, Gary B., and Weiss, Richard, editors. Great Fear: Race in the
Mind of America. New York: Harcourt Brace Jovanovich, 1970.

Reimers, D. Racism in the United States. New York: Harcourt Brace
Jovanovich, Inc., 1972.

Reuter, Edward Byron. The American Race Problem. Second revised
edition. New York: Crowell, 1970.

Segal, Ronald. }‘he Americans: A Conflict of Creed and Reality. New
York: Viking Press, Inc., 1969.

- Race War: The World-Wide Clash of White & Non- White.
New York: Viking Press, Inc., 1967. Cf

Van der Berghe, Pierre. Race and Racism. New Yor'l.cw: Wiley & Sons,
Inc., 1967.

Witt, William. Racist Myths. Detroit: People Against Racism, 1968.
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NEA Materials

HUMANIZING THE SCHOOLS -

Books and Reports

Cormbating Discr;'mination in the Schools, 1973.
Desegregation/Integration, 1974.

Education and Racism, 1973.

Educational Neglect, 1975.

H;manizing Education in the Secenties, 1974.

The Legacy of Mary McLeod Bethune, 1?74.
Mainstreaming the Educable Mcutally Retarded, 1975.
Student Displacement/Exclusion, 1973.

The Teacher and Integration, 1974.

A Teacher’s Perspective on Six Social Issues, 1974.
Tests and Use of Tests, 1973.

What is A fﬁrmat:'ve Action? 1 974;_“_...‘.

Tapes

The Architecture of Pluralism (Asian, Black, Chicano, First American),
1973.

Humanizing Instruction (L. Wendell Rivers), 1974,
Organize Politically To Reform Education {Juvlian Bond), 1974.
A Unique Experience (Alex Haley) (2 cassettes, parts 1-4], 1973.

‘Leaflets

Bilingual/Bicultural Education. (Pkg. of 30), 1974.

Poster

Let’s Humanize Our School. (Pkg. of 6), 1975.
70
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LAW RELATED MATERIALS

Individual Components

It’s Your Right: The Law Says . . ., Filmstrip (16 min. color. 33rmp
record narration), 1973.

Jouth and the Law (Cassette), 1973.

Your Child and the Law (Pkg. of 30 leaflets for parents), 1973.

How To Build Better Courts (Pkg. of 20 leaflets), 1973.

Future Rights Enforcement, Ramsey Clark (Cassette), 1973.

The $lights of Teachers (Book), 1973.

Restoring Confidence in fustice (Pkg. of 10 pamphlets), 1973.

What Every Teacher Shlould Know About Student Rights (Book), 1975.

Other Law Related Items from NEA
Corporal Punishment Task Force Report (Book, 30 pp.), 1973.
Compulsory Education Task Force Report (Book, 14 pp.), 1973.

Strategies for Developinrg Values, Jack R. Fraenkel (Pamphlet, 8 pp.),
1975. .

SEX ROLE STEREOTYPING

Filmstrips
Cinderella [s Dead! (Color, Sound), 1973.

Tke Labels and Reinforcement of Sex Role Stereo typing (2-parts, Color,
Sound), 1973. :

Book:

Nonsexist Education for Survival, 1974.

Sex Role Stereotyping in the Schools, 1974.
Today’s Changing Roles, 1974.

71



72

Cassette Tapes

Blue Is for Sky, Pink Is for Watermelon, 1973.
ERA-The Equal Rights Amendment and You, 1975.
Sexism, Racism, Classism in the Schools, 1973.

We Don 't Know How To Grow People, 1973.

Duplicating Masters, Leaflets, Pamphlets, and Research Reports.
Biased Textbooks (Research Perspective), 1974.

'Gonscx';usr.dess Razors (Pkg. of 30 leaflets), 1973.

Equal Opportunity for Girls in Athletics (Pamphlet), 1975.

Sex Role Stereotyping Fact Sheets (Duplicating Masters), 1974.

Other Related Publications

A Child’s Right to Equal Reading, 1973.
C_ombating Discrimination in the Schools, 1974.
The 51% Minority, 1973.

Status of Women Faculty and Administrators (Higher Education) (NEA
Research Memo), 1973.

Values and the Search for Self, 1975.
What Is Affirmative Action?, 1974.
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